Good Work Foundation
2019 Impact Report

What You’ll Find In The Repor t

WHO ARE WE

4

ABOUT THE REPORT

10

OUTCOMES

15

ENABLERS & BARRIERS

50

MOVING FORWARD

53

CONTACT US

57

3

A letter from
our CEO

I am very humbled to share Good Work Foundation’s first ever
Impact Report. It was due to be released earlier this year, but 2020
had other plans for all of us and so we are deeply thankful to all of our
partners and friends for their patience, and also for their unwavering
support.
No-one said building a better world was going to be easy. In the rural
areas where we work youth unemployment is over 60%, and our
team repeatedly asks itself how we are going to change this when
research shows that the majority of South Africa’s Grade 4 learners
can’t read for meaning in any language?

Kate & Maya Groch

For our school-aged learners, while South Af rican schools
(exacerbated in rural areas) continue to rank extremely low on
international literacy and numeracy tests, we are encouraged to see
that – within the districts that we are working - GWF-participating
schools are outperforming non GWF-participating schools in English
and Math’s. Even more rewarding for us is the anecdotal feedback
from principals from our 25 schools that children who are part of our
programmes are expressing a better attitude to learning in general.

it was only last month that I met two of our alumni at the brand new
Kruger Shalati hotel and restaurants (with many more to follow).
These young adults faced the same challenges that exist in rural
schools today, but they stepped onto a GWF Digital Learning
Campus and together with our facilitators, they’ve written a new
story for themselves.
Thank you to all of our partners and supporters who have joined our
mission to create a new ecosystem of learning and working. Ours is a
slow and steady model, based on creating sustainable ripples from a
Digital Learning Campus out through a community of people,
schools, communities and businesses.
We believe our job is to help the children and adults we work with
“un-believe” old stories and reimagine what is possible. With all of
our being, we want rural South African communities to flourish in
the 21st century digital world. To do that in rural communities, we
need access to new ways of learning, and for that to happen, the
GWF team needs to be reviewing its impact all the time.
Here we start!

At GWF we believe what most good educators believe: Good learning
is about creating nurturing environments that are engaging, fun and
kind. And that’s why I am most proud of the part in this report where
our school-aged learners, students and alumni reflect that the best
part of the GWF experience is the commitment, respect and love of
the facilitators. And in a community focus group discussion the
feedback was that our students “are role models in the community.”
As we build our social enterprise, called “VillageUp”, it’s a pleasure to
see so many of our alumni working on an international call desk, and

Yours in wonder-filled learning,

Kate Groch
CEO & Founder

Who Are We?

WHO ARE WE?

GWF is reimagining education.

This non-prof it organisation has pioneered a unique
ecosystem of learning, training and working on the edge of
rural Bushbuckridge, one of South Africa’s largest informal
economies, bringing opportunities to people who might
otherwise be excluded from the global community.
This ecosystem delivers targeted learning programmes for
adults and children in locally managed Digital Learning
Campuses. The existing five campuses (and one in the Free
State), built to be adaptable to the needs of an emerging 4IR
economy, already attract more than 8,000 young learners and
students per week.

These learners have access to everything from English
literacy, numeracy and digital skills training to coding,
robotics, IT security, conservation, hospitality, yoga,
mindfulness, planetary health and online storytelling.
In a move to visibly reinvent the possibilities of
Bushbuckridge, the largest campus has its own successful
start-up BPO Centre, employing over 35 GWF graduates
and recycling profits back into reimagining education.

Click here to watch an introduction to GWF video
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The Mission

The Vision

The Ambition

We challenge HOW we learn, WHAT we

Our goal is to deliver wonder-filled

To export the GWF model as a

learn, and WHO has access to learning.

21st century learning opportunities to

sustainable model for future rural

We are reimagining education in South

rural and marginalised communities.

education that can be scaled to other

Africa to use it as a tool for a future of

Each cluster of Digital Learning

parts of sub-Saharan Africa and

abundance, not exclusion.

Campuses will be 80% self-funded,

elsewhere in the world.

100% community-powered and 75%
women-led.

1
5
1,500
27 279
7,500
25

Fast Facts

$0.86
130
75%
25
$2,5m

Central Campus
One central Digital Learning Campus in the peri-urban town of Hazyview
Satellite Campuses
Four satellite Digital Learning Campuses located in the rural communities adjacent to the Greater Kruger
National Park and one campus in rural Free State
Adult Graduates

Cumulative number of students and learners to date

Learners per week

25 Schools and Principals, and over 225 educators
Per taught hour
A new way of learning costing as little as $0.86 per taught hour
130 full-time staff
130 full-time staff sourced from the local villages employed by GWF
Team made up of 75% local women
25 Contact Centre agents employed
and recruited from GWF’s graduate pool. In addition, hundreds of graduates successfully placed in the IT
and tourism sectors
$2.5m annual budget

GWF Learning Academies
Upskilling rural youth to participate and
contribute to the 4th Industrial Revolution

OPEN LEARNING ACADEMY

BRIDGING ACADEMY

GWF’s Open Learning Academy (OLA) programme focuses on
English literacy, math’s literacy, digital literacy and life skills for
rural schoolchildren.

GWF’s Bridging Academy ‘bridges the gap’ between high school
and the students next big step (employment, entrepreneurship, or
higher education).

It was been pioneered in response to specif ic challenges faced in
rural schools, including the need for the development of STEM
skills.

This holistic course not only teaches computer skills required for
the world of work, but also money (e.g. spending and saving wisely,
creating a budget), people (networking, communication,
emotional intelligence), entrepreneurial, and workplace (creating a
CV, career interest prof iling) skills.

OLA does not replace the state curriculum but rather supplements
the existing learning so as to bolster and support learning in rural
schools, where it is most needed. The programme is heavily
underpinned by wonder-f illed, gamif ied learning, that aims to
reignite a love for learning.

Click here to hear f rom one of GWF’s Alumni,
Helen Sibuyi

GWF Learning Academies
Upskilling rural youth to participate and
contribute to the 4th Industrial Revolution

CAREER TRAINING ACADEMIES
Our Career Academies hone into student’s particular interests, and
align with highly employable industries.
GWF’s Travel & Tourism Academy prepares students for careers
in Conservation or Hospitality – both highly sought out career
tracks in our geographic location. Both have robust theoretical
and highly practical syllabuses through our network of partners in
the Sabi Sand Game Reserve.
GWF’s IT Academy trains students to be Level One IT Support
Engineers. IT spend in South Africa is forecast to increase at a
higher pace that the economy. It’s a career that keeps on
increasing in demand year-on-year.

GWF’s Facilitator Academy trains facilitators to teach students and
learners new skills and enhance their existing skills both
academically and socially through positive and effective teaching
methods in order to increase each learners independence and
conf idence in their own abilities.

“Investec is a proud supporter of the Good Work
Foundation digital learning campus model. I
have seen first-hand how this innovative South
African team is reimagining education so that
more young Africans are part of a digital future.”
– Mr Fani Titi, CEO, Investec

About the Report
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Gay Sibuyi
GWF Data Manager

Jerushah Rangasami
Impact Consulting
Founder and Director

Micheal Field
Impact Consulting
Junior Consultant

Impact Consulting
In 2019, GWF partnered with Impact Consulting to develop a Monitoring, Evaluation and Learning (MEL) framework. Founded in Cape
Town, South Africa in 2004, Impact Consulting partners with organisations engaged in social development projects and guides them
to a better understanding of their contexts, successes and challenges. Impact Consulting’s clients include public and private
organisations such as DG Murray Trust, Santam, The Shuttleworth Foundation and the Western Cape Department of Health.
As part of this first GWF Impact Report, our team worked closely with Impact Consulting Founder and Director, Jerushah Rangasami,
a member of the South African Monitoring and Evaluation Association (SAMEA), the Business Women's Association (BWA) and the
Black Management Forum (BMF). We also worked with Impact Consulting Junior Consultant, Michael Field. On the GWF team, the
process was coordinated by Data Manager, Gay Sibuyi.

GWF’S THEORY OF CHANGE
Definition of Theory of Change (TOC):
the necessary conditions required to bring about a
given long-term outcome
As part of the process of building a MEL Framework, GWF and Impact Consulting together developed a Theory of Change, presented on
the following page.
The TOC process def ines the necessary conditions required to bring about a given long-term outcome. The team thinks in “backwards
steps” f rom the long-term to the intermediate and then early-term outcomes that would be required to cause the desired change. This
creates a set of connected outcomes known as a “pathway of change”. The TOC approach to planning is designed to encourage very clearly
def ined outcomes at every step of the change process.
The GWF TOC on the following page shows how the focused outcome clusters (and their sub-outcomes) are achieved through the academies on
our Digital Learning Campuses, as well as our engagement with our partner schools and communities. You can find more information about our
academies in the introduction pages of this report.
This is the first report in which the new MEL framework is collated and analysed towards GWF being able to reflect and learn using data, and to
make evidenced-based decisions moving forward.

Main Outcome Clusters

Main Outcomes

Sub-Outcomes

Sub Outcomes

GWF students have
made financial
and educational
progress for a
brighter future

Because of GWF,
new approaches
to learning are
embraced in
surrounding
classrooms

GWF is supported
by communities

GWF students have
a greater sense
of purpose and
agency to shape
the future

GWF students
have access to
improved learning
and develop skills
for a changing
world

Rural
Communities
Flourish in a
21st Century
Digital World

• GWF students access more higher education, employment or entrepreneurship opportunities
• GWF students are able to financially support themselves and their families

Because of GWF, new approaches to learning are embraced in surrounding classrooms
• Teachers and principals know how to use technology for teaching key skills for a
changing world
• Teachers and principals are actively discussing learning philosophies that are responsive
to a changing world
• Teachers and principals understand the need for skills such as critical thinking,
problem-solving and creativity in a changing world
• Teachers and principals are motivated to leverage technology in the classroom

GWF students have access to improved learning and develop skills for a changing world
• GWF students belong to a network that is a gateway to more opportunity
• GWF students have improved skills that allow them to thrive in a changing world
(Digital, English, life skills, technical/academic skills)
• GWF students are filled with love and wonder for learning

GWF students feel a greater community and planetary responsibility

GWF students feel a
greater community and
planetary responsibility

• GWF students have a broader understanding of society and the world and their roles and
responsibility
• GWF students are active responsible community members
• GWF students want to make a positive contribution to their communities

GWF students have a greater sense of purpose and agency to shape the future
Achieved through:
Open Learning Academy and School/Educator engagement

• GWF students believe they can shape their own future
• GWF students feel that they have purpose in their lives

Bridging Academy for young people exiting school
Career Academies in Hospitality, Conservation, IT & Facilitator Training
Community engagement

GWF is supported by communities
• Communities are well informed about and supportive of GWF’s work

Good Work Foundation’s Theory of Change

METHODOLOGY
METHOD

PARTICIPANT TYPE

#

The report was produced as part of a larger process of
developing a MEL framework for GWF and data was collected

Campus Programme
Alumni: unemployed 1 year

183

Alumni: unemployed 2 years

84

Alumni: employed 1 year

38

Alumni: employed 2 years

33

Alumni: six months

278

Alumni

25

Adult campus learners

10

School learners

10

jointly by Impact Consulting and the GWF team. Data
collection tools were developed together, and Impact

Adult campus learner/alumni survey which
has been compiled into a database to track
GWF learners and alumni over time

Additional alumni data from GWF

Consulting accompanied and supported GWF in collecting
data from the various stakeholder groups (see table left), with
the aim of building capacity for the staff to continue to collect
this data, and to pilot and refine the tools.

The table on the left shows the data collection methods, and
Focus group discussions (FGDs)

Educators

7

Community Programme
Focus group discussion
Total

responses that we received through the various methods was
698, but it is not possible to measure the number of individuals

Educator Programme
Focus group discussions

number of the various types of participants. The total

who participated as one respondent would likely have
participated in more than one of the data collection activities

Community members

30

(for example, one adult campus learner may have filled in a

698

registration form and been part of a reflection meeting).
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OUTCOMES

17

OUTCOME
GWF students have made
financial and educational
progress for a brighter future
•

GWF students access more
higher education,
employment or
entrepreneurship
opportunities

•

GWF students are able to
financially support
themselves and their families
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Between late 2019 and early 2020, 338 alumni were surveyed to
ascertain what has happened to them post-GWF. GWF alumni
were purposively sampled to give a diversity of experience (i.e.,
newly employed/unemployed vs. employed/unemployed for
some time), but the sample is not suff iciently representative
of the GWF alumni population, and thus f indings can not be
generalised to the broader GWF alumni population.
The graph on the right gives an overview of what alumni were
doing at the time of their interviews. It was found that 21% of
responding alumni were currently employed (71/338). It is very
promising that 71 individuals who entered GWF with little hope
for their futures have been helped to f ind employment, and to
signif icantly better their and their families’ lives. A further 28%
of GWF alumni who have left GWF in the last two years are
involved in some form of income-generating activity.
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The table below shows a more detailed breakdown of what GWF students are doing one year and two years after leaving
GWF:

Gainful Activities
Working
Further education
Internship / learnership
Volunteering
Entrepreneurship
Other
Job hunting
No data
Total

2018 Alumni
Number

%

2017 Alumni
Number

%

TOTAL
Number

%

38
46
12
3
5

17%
21%
5%
1%
2%

33
13
9
4
1

28%
11%
8%
3%
1%

71
59
21
7
6

21%
17%
6%
2%
2%

117
0
221

53%
0%
100%

56
1
117

48%
1%
100%

173
1
338

51%
1%
100%

Of interest:
• Almost a fifth (17%; 59/338) are studying further: “Being a GWF student has encouraged me to study further” (Alumni FGD),
with three times as many who left GWF within one year engaged in studies than those who left GWF two years prior;
• Entrepreneurship is low, and almost non-existent with those who left GWF two years prior to answering the survey;
• Of the 338 alumni surveyed by early 2020, 51% (173/338) were job hunting. Of job seekers more than two-thirds (117 or 68% of
job seekers) were one year alumni, which is to be expected.
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Bridging Academy vs.
Career Academies
In June 2019, 278 GWF alumni who had left their GWF
programmes six months ago provided information about what
they were involved in at the time of the interview.

The table on the following page provides a breakdown based on
alumni from the various programmes.

21
Activity

BA (n=220)

Conservation Academy
(n=10)

Hospitality Academy
(n=20)

ICT Academy (n=28)

Job hunting

35%

60%

55%

57%

Plan to study further

16%

0%

0%

0%

GWF Career-Academy

12%

0%

0%

0%

Further education

11%

0%

10%

4%

Not available

8%

0%

0%

0%

Employed

7%

40%

10%

4%

Matric upgrade

4%

0%

0%

0%

Entrepreneurial venture

3%

0%

0%

4%

Work exposure/internship

3%

0%

25%

32%

Total

100%

100%

100%

100%

Interestingly, close to 60% of alumni f rom each Career
Academy were job hunting versus only 35% f rom the
Bridging Academy. This may seem counter intuitive, but
job hunting amongst BA alumni was offset by the 16%
who planned to study further, the 12% who had gone into
one of the Career Academies and the 11% who had sought
further education elsewhere.

40% of Conservation Academy alumni were employed,
which greatly surpassed all other academies. However, it
appears that Hospitality and ICT Academy alumni are
more likely to gain work/exposure and internship
experience as a f irst step after graduation.
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In summary, this
illustrates:
•
•

Alumni f rom the Career Academies have seen
considerable success in gaining employment or work/
internship experience (even further education in the case
of Hospitality Academy alumni), with just under half being
occupied productively.
Bridging Academy graduates are less likely to have found
employment, but are instead more likely to pursue further
education.

To get a better understanding of the benef it of Career
Academies, a larger sample and more long-term tracking is
needed. The alumni survey will provide this information
moving forward.

Employment Constraints
Among survey alumni only, those who were job hunting were asked why they
feel they have been unsuccessful thus far:

•
•
•
•
•

41% said they did not know;
19% said they have never been called in for interviews;
10% felt they were under-qualified;
7% felt they lacked work experience;
5% felt that employment was too scarce.

The remaining alumni felt that their inability to find a job was because of a
lack of networks, and due to a lack of resources needed for job-hunting, such
as access to the internet and technological resources (i.e., ability to send
attachments and emails), money or transport to attend interviews, or poor
supporting documentation (i.e., not having certificates or an address for
applications).
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Employment Details
According to the expanded definition of unemployment, which is that an unemployed person is: “(a) without work, (b)
available to work, and (c) actively seeking work”, the youth unemployment rate in Mpumalanga is 67%, which is slightly
higher than the national rate of 64%.
The employment trajectory of the 71 employed survey participants since leaving GWF is summarised in the table below:
71 Employed Alumni

Time to find employment after leaving GWF
0-6 months
7-12 months
Over a year
No data

Salary
Below R1500
R1500 - R3000
R3000 - R6000
R 6000

Happiness at work
Extremely happy
Happy
It's ok
Not happy
Extremely unhappy

38
Employed for 1 year

33
Employed for 2 years

55%
34%
0%
11%

61%
24%
12%
3%

92% were still in their first job

85% were still in their first job

0%
42%
45%
11%

3%
15%
64%
18%

8% have been promoted

24% have been promoted

45%
5%
42%
5%
3%

45%
0%
24%
18%
12%
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Of interest:
•
•
•
•
•
•

Of the 71 employed alumni who were interviewed, 12/71 (or
17%) had found employment at GWF (five were alumni
who had left the programme a year ago, and seven had
left the programme two years ago).
More than half of employed alumni had found work
within the first six months after leaving GWF, and almost
all within the first year
Most employed alumni earn between R3000 and R6000 a
month, and more earn more after having been employed
for longer
A quarter of alumni after two years are moving forward in
their careers (i.e., being promoted)
Two year alumni have been more likely to be promoted,
with 24% having been promoted in the two years since
they left GWF, as opposed to only 8% of one year alumni
Two year alumni are more likely to be less happily
employed, with 30% being either ‘not happy’ or ‘extremely
unhappy’ compared to only 8% of one year alumni. From
survey data collected to date, there are no strong
correlations between salary or promotions and happiness

at work. In fact, a recurring issue for both one year and
two year alumni is the contractual nature of their work.
Working from contract to contract – instead of permanent
employment – has left alumni feeling insecure in their
jobs. Stressful/tough working conditions (e.g., having to
work night shift) and lack of passion were other key
reasons alumni felt less than happy in their work.
However, among those who were happy, being passionate
about and enjoying their work was the main reason for
this happiness. Others were just grateful to be employed
and to be able to gain experience and felt they were
working in a good environment.
Employed alumni reported that the most useful skills for
their jobs (that they had learned at GWF) were:

•
•

Technological literacy: 35% (25/71)
Communication and people skills: 31% (22/71) or a
combination of these two.
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Alumni Quotes
01

02

03

“[The] hospitality course has

“Communication is important,

“I didn’t know how to operate a

given more job opportunity.”

you can’t do things alone. Some

computer, where I can start

task require team work.”

before, but now I’m confident
to use a computer. Even now if I
was asked to use a computer I
can use it with confidence.”
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Employment Figures
Of the 106 GWF staff employed in 2019, 58 (or 53%) were GWF alumni. A more detailed breakdown is provided in the below:
Job Title

Number of Alumni

OLA Programme Facilitator

27

BA Programme Facilitator

13

BA Programme Coordinator

6

OLA programme Coordinator

3

Campus Manager

3

Cleaner

1

Conservation Academy Coordinator

1

Hospitality Academy Facilitator

1

HR Administrative Assistant

1

OLA Programme Acting Coordinator

1

OLA Plus Coordinator

1

Total

70

Financial Independence
While the current data does not yet show the relationship between employment and GWF alumni being able to
financially provide for themselves or their families, it is possible to understand how GWF alumni households are
currently financially functioning.
In general, GWF alumni live in houses with several members, and 63% (213/338) of GWF alumni contribute to the
income of that household. Of those who don’t contribute, 98% (122/125) were unemployed at the time of the survey,
meaning almost all employed GWF alumni assist financially in their households.
A vast majority (86%; 290/338) of alumni said others contribute to household income as well, and 82% (277/338) of
alumni report that their households receive other forms of income – almost always some form of social grant (e.g.,
child care, old age, disability, foster care etc.).
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OUTCOME
GWF students have access to
improved learning and develop
skills for a changing world

•
•

GWF students belong to a
network that is a gateway to
more opportunity
GWF students have improved
skills that allow them to thrive
in a changing world (Digital,
English, life skills, technical/
academic skills)

•

GWF students are filled with
love and wonder for learning
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Improved Skillsets for a
changing world

• Knowledge and skills: specifically in terms of English,
course-related or work-place related skills and
knowledge

• Technological literacy
HARD SKILLS

SOFT SKILLS

• Self confidence: specifically in relation to others, but also
including independence and self-motivation

• Communication: specifically people-skills and the ability to
work better with others
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Alumni Quotes
01

02

03

04

“Before I came to GWF I had no

“When I was growing up, I was

“Before I came to GWF, I felt

“Since I love writing but I didn’t

confidence in myself, I could

always told what to do and

lost. Now I feel I have a clear

know how to use the MS Word,

not make decisions and was

thought certain things were for

path”

but with the Bridging Academy

not able to tell right from

other people, not me. I saw my

Programme, I got a lot of

wrong. Studying at GWF

family members accomplishing

information and towards the

helped me find my voice. Now I

and I was doing nothing, and I

end of the programme, I was

can stand for myself, I am

felt stuck. Being at GWF, with

helped to apply for the course

independent and make my

people going through the same

that I’m busy doing now

own decisions.”

things, help me learn to be

(Journalism). So it helped me a

patient with myself and not feel

lot.”

like a failure. Now I know I will
also achieve like my family
members.”

Click here to hear f rom Khutsho Ndhlovu, a GWF Alumni
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Alumni reflected that changes were largely
because of the special GWF way of working, for
example:

•
•
•

The facilitators’ commitment and willingness to support them;
The encouraging, supportive and caring environment fostered
at GWF;
The knowledge and networks that GWF provided for them.

05
“I used to be the last student to
take part in task, but my
facilitator pushed me. She used
to pick and say this question is
for you. She challenged,
motivated and encouraged
me.”

06
“English is a world known
language to communicate with
people. [It’s been] very
important to me to gain
confidence in the language.”
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Improved Literacy &
Numeracy for Schools
Alongside youth and adult participants that attend programmes at GWF
campuses, GWF also works with school learners (Grades 4, 5 and 6) to
improve their literacy and numeracy performance, to build digital literacy
and foster a love for learning. This programme is referred to as the Open
Learning Academy (OLA).

To start to objectively measure one aspect of the OLA’s effect on school
learners, GWF will begin using the Ballard Numeracy Test and Macmillan
Literacy Test (as of 2020). These are widely validated tests – including in
South Africa – that assess how well school learners are performing relative to
their age norm (i.e., assessing the level they should be performing at with
regards to addition, subtraction and reading, given their age and gender).
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A single cohort (or statistically significant sample) of learners
will be tracked over time, and results of the Ballard and
Macmillan tests will be disaggregated by grade to see if GWF
learners are improving (i.e. performing closer to their age
norm) as they progress through the grades and have more
participation in the GWF programme.

In addition to the Ballard and Macmillan tests, Math’s and
English performance of Grades 4, 5 and 6 school learners at
schools was gathered from both the Bohlabela (Hazyview)
and Ehlanzeni (Ximhungwe, closer to the Sabi Sand Game
Reserve) districts. The average performance in Math’s and
English Literacy across both districts was compared to the
average performance of the GWF participating schools in
both districts.

As can be seen in the graphs on the following pages, GWF
participating schools have mostly improved at an
accelerated rate in both Math’s and English across most
grades.
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Mathematics
Grade
Math G44

Grade
Math G55

Grade
Math G66

64%

64%

64%

62%

62%

62%

60%

60%

60%

58%

58%

58%

56%

56%

56%

54%

54%

54%

52%

52%

52%

50%

50%
2015

2016

2017

District

2018
GWF

2019

2015

2016

2017

District

2018
GWF

2019

50%
2015

2016

2017

District

2018
GWF

2019
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English
Grade
English G44

Grade
English G55

Grade
English G66

65%

64%

64%

61%

62%

62%

59%

60%

60%

58%

58%

56%

56%

54%

54%

52%

52%

50%

50%

63%

57%
55%
53%
51%
49%
47%
2015

2016

2017

District

2018
GWF

2019

2015

2016

2017

District

2018
GWF

2019

2015

2016

2017

District

2018
GWF

2019
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These findings were supported by teachers’ and
principals’ reflections during focus group discussions:

01
“Learners [are] improving

The educators also noted that GWF’s positive impact
was not just academic, but that school learners who
attended GWF were enjoying the learning process more
– finding wonder and excitement in learning. They
thought that a key reason for the positive outcomes is
that the children responded well to the technologybased and interactive nature of learning at GWF.

tremendously in reading and
More visual, interactive and engaging lessons were
found to be hugely beneficial and catered for school

writing, showing interest in
other subjects. [There’s a]

learners who do not respond well to conventional
teaching methods1.

change of attitude towards
learning, more especially in
English, writing of this English
as a core subject.”

02

03

“GWF plays a big role in

“Learners are participative when using tablets,

improving English and Math's.”

they give ideas, they can investigate, they learn
English words easily.”
Educator FGD
2 School learner FGD
3 School learner FGD
1
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01
School Learners Reflections:

“There was motivation from
beginning to end [of the lesson].”

School learners also reflected that
they have a new-found interest in
learning Math’s and English after
having attended

GWF2,

generally

02
“[We] want to collaborate and

because of the use of technology

help each other.”

and the interactive and
collaborative nature of learning on
GWF campuses. School learners
said they felt “free”, “excited” and
“educated” as they leave the
campus after lessons3.
1
2
3

Educator FGD
School learner FGD
School learner FGD
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School ranking over time
English
English
2015

2016

2017

Mathematics
Math
2018

2019

2015

60

80

70

90

80

100

90

110

100

120

110

130

120

140

130

150
Grade 4

Grade 5

Grade 6

2016

Grade 4

2017

Grade 5

2018

2019

Grade 6

School ranking data (i.e. how a school performed relative to the other schools in its district) was analysed for the schools in
the Bohlabela (Hazyview) and Ehlanzeni (Ximhungwe) districts.
On average, schools who participate in the GWF programme have been improving in terms of how they are ranked over the
years. This can be seen in the graphs above which plot the average ranking of GWF schools in Math’s and English over
time 4.
4

The total number of schools the averages were drawn from differ for each grade, subject, district and year (e.g. Grade 4 Math in 2015 in Bohlabela was 236, and Grade 5 Math in 2016 in Bohlabela was 242). The average sample size is 241, and the sample sizes range from 220 to 294.
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OUTCOME
GWF students have a greater
sense of purpose and agency to
shape the future
• GWF students believe they

can shape their own future

• GWF students feel that they
have purpose in their lives

Student
Reflections

Many of the campus students and alumni who participated in focus group discussions with
GWF reported that the most significant change that had occurred for them because of GWF
was that they started to feel positive about their future, and able to shape that future. These
positive feelings included:
•
•
•

01
“I have learned lot of things and I
was open minded to see other in
a different way, I managed to
pass my nature conservation
course and start believing in
myself. Now I know that I’m
capable of achieving all my
dreams. I also did Accounting
science the previous year, but
didn’t finish it due to financial
challenges, but now planning to
doing/ finishing it. Now I believe
in myself that I can achieve what
I want and putting more efforts.”
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Feeling motivated, including a sense of self-belief and independence;
Feeling inspired, including a new sense of direction and passion;
Feeling that they have improved opportunities for work or study.

02
“I came to do Hospitality –
which was always a dream I
have always loved working with
people /communicating with
people. I do not feel like I am
there yet as I would like to be
more involved in working with
people.”

03

04

“I have found passion and love

“After matric I didn’t know

in nature conservation. From

which way to take. GWF helped

now on I know what I have to

me find my direction of

do and want from my heart.

life.” (Alumni FGD)

Since studying conservation I
now have a way, GWF has
unlocked the dreams and
potential that I had long ago,

GWF will begin using the Ryff
Psychological Wellbeing Scale (PWB) to
test change in wellbeing, including a sense
of purpose. The Ryff PWB is a widely used
and validated psychometric scale which
consists of six sections that test different
aspects of psychological wellbeing: 1.
Autonomy; 2. Environmental mastery; 3.
Personal growth; 4. Positive relationships
with others; 5. Purpose in life; and 6. Selfacceptance.
The scores in each of these areas can be
looked at independently, or combined into
an overall composite score.
As of 2020, The Ryff PWB Scale will be
completed at the beginning and at the end
of the year by all GWF students in order to
track change in psychological wellbeing,
including a sense of purpose.
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Wellbeing & Purpose
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OUTCOME
GWF students feel a greater
community and planetary
responsibility
•
•

GWF students have a
broader understanding of
society and the world and
their roles and responsibility
GWF students are active
responsible community
members

•

GWF students want to
make a positive
contribution to their
communities
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Community
Reflections
At this stage, there is still limited data about these
outcomes, but some alumni reported during FGDs
that the most significant changes that they had
experienced because of their involvement in the
programme were related to community activity.
They were enthusiastic about the possibility of
giving back to their communities, and felt that
GWF provided a good platform for them to do so.
Others (conservation academy learners) had a
newfound respect and love for the environment.

01
“GWF students are role
models in the community.”

02
“Young people are no longer
in taverns first thing.”

Community members reflected that GWF campus
students and alumni are increasingly responsible
and positive figures in the community, and
displayed more prosocial behaviour.

Coaching for
Conservation
Coaching for Conservation® (C4C) is a wildlife conservation initiative aimed at inspiring children to be more empathetic towards wildlife.
The programme blends outdoor soccer and games with information about endangered species and ecosystems. GWF is in its fourth year
of delivering the programme to its OLA learners.

The number of learners and schools that were reached through C4C are as follows:

2017

2018

2019

12 schools,
1450 learners

17 schools,
1729 learners

20 schools,
2143 learners

GWF trained an additional 12 C4C facilitators in 2019 which brings the total number of facilitators employed to 17.

Click here to
watch “Shining a
Light Poaching” a Coaching for
Conservation
story
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OUTCOME
Because of GWF, new approaches
to learning are embraced in
surrounding classrooms
•
•

Teachers and principals know
how to use technology for
teaching key skills for a
changing world
Teachers and principals are
actively discussing learning
philosophies that are
responsive to a changing world

•
•

Teachers and principals
understand the need for skills
such as critical thinking,
problem-solving and creativity
in a changing world
Teachers and principals are
motivated to leverage
technology in the classroom
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TOTAL

Welani Primary
School

Welani Primary/
Gavazana Primary
Educators

S.M.T
Tfolinhlanhla
Primary School

Mhlahle
Primary School

Mahlahluvana
Primary School

Mabarhule High
School

Workshop type

GWF, Africa
Foundation,
Sabi Sand

Gavazana
Primary School

The educator programme aims to promote the use of technology for teaching and learning. GWF held various workshops with
educators (principals and teachers) between May 2019 and January 2020. In total, eight workshops were held, covering seven
topics, reaching a total of 63 educators. This is broken down in more detail in the table below:

Digital resources: Apps, PPT files and Math's assessment

14

14

Digital software for computer and tablets

10

10

Digital tools in the classroom- Introduction
Digital tools- Phonics

7
6

4

Introduction to digital resources

9

3

13

7

School Safaris Environmental Awareness

7

2

2

Technology Usage
Total

2

8
6

2

7

4

24

8

8
7

5

63

For this programme to be successful, educators need to be interested, willing and able to use technology. To measure this, an
educator survey was administered and teachers and principals from schools participating in GWF programmes were engaged in
interviews and FGDs.
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GWF used an Educator Attitude Survey to assess the receptiveness of educators
to a changing world of technology, as well as to gain their perceptions around
technology’s influence and relevance in the classroom.
Only 15 educators took part in the 2019 Educator Attitude Survey, and all of them
were highly positive about potentially using technology more for professional
productivity (including e-mail and the internet) and were highly receptive to the
idea of their students using technology for learning in the classroom. These
educators also unanimously agreed that technology is playing an increasingly
important role in the world and in education.
They responded positively to almost all questions around the importance of
using technology, and technology having an important place in the changing
world of education. These educators also reported being motivated to use
technology in their personal and professional lives, felt comfortable using
technology, and felt competent in doing so.
This comfort with technology is not surprising given that 13 of these teachers
reported having a computer at home, with nine of them also report having
internet connection. Most of them (10/15) reported using technology for
applications like word processing and/or spreadsheets, but only 4/15 reported
that they used technology for instruction in the classroom, and if they do it tends
to be on an occasional basis.
Lastly, 13/15 educators reported having had some form of training, with most
(8/15) having received some training at college or university. 6/13 others either
supplemented this training at GWF (2/13) or have only ever received training
from GWF (4/13).
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OUTCOME
GWF is supported by communities
• Communities are well informed about and supportive of
GWF’s work

Community
Reflections
01
“The programme teaches kids on how
to use digital gadgets and have more
knowledge and understanding on
how to use it. Open Learning is a
great programme, it help kids in
primary to be conf ident in reading.”

02
“GWF students stand out.”

03
“They are role models in the
community.”

Community FGDs were held in four communities in which GWF campuses are
located, and the f indings showed that community perceptions about GWF’s work
were overwhelmingly positive, though communities could stand to be better
informed and engaged.
The communities appreciate GWF’s work, especially that GWF supports young
people to look to the future and create a brighter one. The community
representatives reflected that GWF students and alumni are positive role models
in the communities, who are more self-conf ident and make better choices. They
felt that GWF students benef itted f rom improved opportunities, improved skills
and the accreditations gained at GWF.
In addition, community members appreciated the tangible skills which school
learners were gaining at GWF, such as technological literacy and improved
English ability.
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Enablers

& Barriers

For alumni, the key
enablers for success
have been:

•
•
•
•
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The commitment and respect of the GWF facilitators;
An enabling teaching style at the campuses and a positive learning environment;
The content learned and exposure to new things;
The platforms and opportunities for self-growth

Facilitators were the key ingredient for success, according to GWF alumni. Facilitators created
nurturing environments where skills and values could be cultivated without judgement.

01

03

04

“Facilitators being patient

“Facilitator’s work ethics, they

“The platforms they gave us,

with us proving support and

were teaching us and they

like the presentation in front

motivating us.”

were also learning from us.

of our fellow students, those

We were not allowed to

skills played a role in building

02

laugh at each other. They are

our self-confidence.”

“Even after we’ve completed

right or wrong answers, but

studies, they [GWF

as long as you speak

facilitators] still check in to

confidently during your

see how we are doing.”

presentation.”

assuring you that there’s no

Two key barriers were
reported by alumni:

•
•
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Transport to get to GWF;
A delay in obtaining certification after studying, which hindered their ability to
get jobs

01
“Receiving FGASA certificate
late, I lost 4 job
opportunities.”

02

“There was no financial
support for transportation. I
depended on my
grandmother who at times
had to sacrifice certain things
for my transport needs.”

03
“Late coming of FGASA
certificate, can’t apply for
jobs without Cathsseta
number. Which is required to
register at Dept of Tourism;
before applying for tourism
vacancies.”

The following barriers
were reported by
teachers:

Teachers in the educator programme reflected that being capacitated to use technology and
interactive methods of teaching had been hugely helpful, and had boosted school learner
engagement and interest.
A key barrier brought up by teachers in FGDs was that they [the teachers] did not understand
what activities the school learners were engaged in during lessons at the GWF campus, and
that this created problems with aligning content – in particular the timing of lessons and
alignment with CAPS e.g. phonics.

Moving Forward
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Moving
forward

Now that we have been through our first formal
Monitoring, Evaluation and Learning (MEL) cycle, we have
a starting point. There may be adjustments to the data
collection methods moving forward, and there will
probably be new sets of data but, on the whole, we now
have a model and a baseline from where we can track
our progress and our impact moving forward.

creativity and mindfulness. In 2021 there will be a
significantly larger investment made into Open
Learning Plus, which includes opportunities such
as coding, robotics, planetary health and
storytelling. Our intention is to avoid building a
programme that performs the same function as a
school. Rather we will continue to pursue our
belief that if we engage learners and show them
what they’re capable of (e.g., programming a robot
to move from one side of the campus to another)
then literacy will improve with far less effort.

As a team, the most important question is this:
How can we learn from this first set of data, and what
design changes do we need to make to our existing
model and programmes in order to create better results
for GWF’s beneficiaries?
We have already started working sessions that reflect on
the findings of this report so that programme design
changes can be made in 2020 and 2021.
Here are four of the most significant reflections:
1.

In 2020, we will appoint an Open Learning
Academy Programme Manager. The core Open
Learning programme will continue to find
innovative ways to address the huge literacy
challenges (including reading for meaning) faced
by learners in our country. In addition, our team is
building in a stronger focus on critical thinking,

2.

The feedback in the Bridging Academy is
unequivocal: In addition to the technical skills
students are building (e.g., Microsoft Office Suite),
they feel that interpersonal skills give them a
distinct advantage. We will continue to provide
tools that help our students to bolster their
communication skills, their emotional intelligence
quotients, and their awareness of their roles as
active and positive citizens of various
communities. We are also piloting Google
Classrooms with the intention of creating an evermore “blended” environment. This will de-risk
unforeseen events that prevent students from
physically attending GWF campuses, and will also
continue to build confidence in written, online
communication.
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Moving
forward

3.

4.

Our Career-Training Academies continue to grow
and, in both cases, – the Travel & Tourism Academy
and the IT Academy – our teams have worked hard
in the last 18 months to create even more value or
our students (e.g., more on-the-job training
opportunities, better facilities, more exposure to
potential employers). In 2020 and 2021 we will
continue to increase the depth of knowledge and
expertise of our students in both academies. We
will also formalise and expand our Facilitator
Academy as a crucial component of growing
GWF’s footprint whilst retaining our cultural
integrity.

This is a snapshot of some of the more significant
adjustments based on this report. As we move forward,
and continue to review our impact, we will continue to
share our learnings openly and transparently. We want to
create impact that is sustainable and long-lasting.
We want to create a community in which the principals,
teachers, parents, indunas and chiefs, the businesses and
s o c i a l e n te r p r i s e s , t h e l o c a l g o v e r n m e n t , t h e
communities, the GWF team and the students and
learners all come together into an environment that is
kind, nurturing, fun and full of opportunities.

We will improve the services that we are offering
to our alumni, from online groups and forums, to
spaces on our campuses where alumni can receive
ongoing career support. Over the last four years
our teams have created strong local networks
made up of potential employers (we often say that
“GWF provides a network that rural people never
had”). In addition, we continue to work on social
e n te r p r i s e o p p o r t u n i t i e s t h a t c r ea te j o b
opportunities for our alumni

On behalf of all of us, thank you for taking the time to
read our first ever GWF Impact Report.

We want to reimagine what is possible.

Kind regards,

The GWF Executive CommiIJ

Ryan James
+27 83 382 3618
ryan@goodworkfoundation.org
Gemma Thompson
+27 72 583 1038
gemma@goodworkfoundation.org

Contact Us

